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Statement of Teaching Philosophy 
 

In an inclusive classroom, in which the commitment to making the classroom a democratic space is 
shared among students and the instructor, learning is approached and remembered differently. Creating such 
a classroom begins with ensuring students and instructors understand their role as learners and contributors. 
As learners, we are humbled to open our ideas to other perspectives, and as contributors, we recognize our 
responsibility involved in creating productive conversations and meaningful work. Laying down this 
framework for advancing knowledge in the classroom also reconstructs the hierarchies of a typical 
classroom, for contributions from all members of the classroom – while varied in possibilities – decentralizes 
who provides knowledge and where that knowledge comes from. My classroom physically reflects this 
dynamic, with students always sitting in a formation where they can see each other, and displacement of 
bodies (including my own) incorporated in everyday activities.  

Placing myself in a position to learn, physically and mentally, reminds me of the valuable lessons I 
am able to retain from teaching. Both at Cornell and Paris VIII, I have been inspired by my students’ 
ambitions, whether manifested in their quality of work or their willingness to make daily two-hour commutes 
to the university. More importantly, this conscious positioning sets the example of the shared investment in 
a cohesive class, regardless of age, background or experience. Being a first generation student of color, my 
first instinct is to understand where each student comes from. It is a gesture at making the classroom a safe, 
but also productive space where what we share can have discursive value. 

Creating an inclusive classroom is more than claiming all ideas are welcome however. Through my 
own training in the humanities, I urge my students to ask critical questions, to “never take anything [an 
author says] for granted,” to challenge each other intellectually. I model this with my students’ contributions, 
asking them “why?” “so what?” and to connect their comments to our previous conversations. While this 
increases the stakes of speaking in a group discussion, I also make sure I ask in small group discussions as 
well so that it constantly prompts reflection. This is especially useful for my Freshman Writing Seminar, in 
which students learn to break free from Advanced Placement essay molds to feel comfortable with questions 
as points of departures in their essays.   
 Beyond the measures of oral class participation, inclusivity is the recognition of different skill sets 
and backgrounds. I am flexible in what “participation in the classroom” means, understanding that ideas can 
take time to formulate and are not always easily expressed aloud. In my writing seminar, I include creative 
and critical essay assignments, with journal entries such as “Speak in the voice of another,” or multimedia 
curations on the recurring class theme of “Return.” Students are able to use these lower-stake assignments 
to brainstorm and practice creating content for their essays, as well as demonstrate their growth in reflection. 

In many ways then, a successful class session to me is a micro example of the semester-long learning 
objectives. My lesson plans build on material students have already been exposed to, such as a previous 
lesson, and push students to move not only toward open conversation but also discussion leadership. In an 
intermediate French course for example, on a unit on “La société” based off textbook Sur Le Vif, groups of 
3 students will work together to develop discussion questions around a contemporary social issue given 
(racism, unemployment, immigration, etc.). I then invite a group to begin with a question, and remind them 
that if a question relates to another topic, they could intervene and change topics. In this class, my students 
asked questions that not only applied relevant vocabulary and question syntax, but also incorporated 
reflection on the status of immigration in the United States or racism in institutions. For the remainder of 
that class, the students led the classroom discussion without my intervention. Along similar lines, I have 
witnessed students in my writing seminar incorporate facilitation techniques and scaffolding of material that 
I have employed in previous classes in their presentations. They chose relevant to a certain text they are 
presenting, and rather than asking questions, prompt fellow students to match themes with given quotes, or 
close-read passages based on how they have modeled close-readings. These approaches demonstrate how 
important an instructor’s role is in demonstrating that democratic atmosphere, and in making the first move 
at decentralizing learning.   


